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ABSTRACT

This article examines the representation of cultural elements in the Edito A1 French language
textbook, categorizing them into 'Big C Culture' (high culture such as art, literature, history) and
"little ¢ culture' (everyday life, social etiquette, cultural practices). The study aims to assess the
emphasis placed on these different types of cultural elements and their role in language teaching. By
conducting a detailed content analysis of the textbook, the research identifies the frequency and
context in which these cultural elements appear. The findings reveal a significant representation of
'Big C Culture' elements, which constitute 55% of the cultural content in the Edito Al textbook.
This indicates a notable emphasis on high culture aspects, including French history, literature, and
the arts. In contrast, 'little ¢ culture' elements account for 45% of the cultural content, suggesting a
substantial focus on practical, everyday aspects of French culture such as social interactions, food,
customs, and daily routines. The balanced presence of both 'Big C' and 'little ¢' culture indicates that
the textbook aims to prepare learners for both real-life interactions and provide them with a deeper
understanding of the target culture's rich heritage. This dual focus is crucial for developing
communicative competence and cultural awareness among language learners, enabling them to
navigate social contexts effectively while appreciating the broader cultural context. The article
concludes by discussing the implications of these findings for foreign language teaching.
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It highlights the importance of incorporating a balanced mix of cultural elements that not only foster
practical communication skills but also provide learners with a deeper understanding of the target
culture's rich heritage. The study underscores the need for language teaching materials to reflect
both 'Big C' and 'little c' culture to create a comprehensive cultural learning experience.

Keywords: Language teaching, culture, Big C Culture, little ¢ culture, foreign language education

OZET

Bu makale, Edito A1 Fransizca dil ders kitabindaki kiiltiirel 6gelerin temsilini inceleyerek bunlari
Biiyiik “K” Kiiltiir (sanat, edebiyat, tarih gibi yiiksek kiiltiir) ve kiiciik “k” kiiltiir (glinliik yasam,
toplumsal gorgii, kiiltiirel uygulamalar) olarak kategorize etmektedir. Calismanin amaci, bu farklh
tiirdeki kiiltiirel 0gelere verilen vurguyu ve dil 6gretimindeki rollerini degerlendirmektir. Ders
kitabinin ayrintili bir i¢erik analizini yapan bu arastirma, bu kiiltiirel 6gelerin goriindiigt sikligi ve
baglami belirlemektedir. Bulgular, Edito Al ders kitabindaki kiiltiirel igcerigin %355'ini olusturan
Biiytik “’K Kiiltiir 6gelerinin énemli bir temsilini ortaya koymaktadir. Bu, Fransiz tarihi, edebiyati
ve sanatlari da dahil olmak iizere yliksek Kkiiltlir yonlerine Onemli bir vurgu oldugunu
gostermektedir. Buna karsilik, kiigiik “k” kiiltiir 6geleri kiiltiirel icerigin %45'ini olusturmaktadir ve
bu da sosyal etkilesimler, yemek, gelenekler ve giinliik rutinler gibi Fransiz kiiltiiriiniin pratik,
giinliik yonlerine 6nemli bir odaklanma oldugunu gostermektedir. Hem 'Biiylik K' hem de 'kii¢iik k'
kiiltiirinlin dengeli varligi, ders kitabinin 6grencileri hem gercek yasam etkilesimlerine hazirlamay1
hem de onlara hedef kiiltiirin zengin mirasina dair daha derin bir anlayis saglamay1 amagladigini
gosterir. Bu ikili odak, dil O6grenenler arasinda iletisimsel yeterlilik ve kiiltiirel farkindalik
gelistirmek i¢in ¢cok dnemlidir ve daha genis kiiltiirel baglami takdir ederken sosyal baglamlarda
etkili bir sekilde gezinmelerini saglar. Makale, bu bulgularin yabanci dil 6gretimi i¢in ¢ikarimlarini
tartisarak sona ermektedir. Sadece pratik iletisim becerilerini gelistirmekle kalmayip ayn1 zamanda
ogrencilere hedef kiiltiiriin zengin mirasina dair daha derin bir anlayis saglayan dengeli bir kiiltiirel
unsur karistmiin dahil edilmesinin 6nemini vurgulamaktadir. Calisma, kapsamli bir kiiltiirel
ogrenme deneyimi yaratmak igin dil 6gretim materyallerinin hem 'Biiyiik K' hem de 'kiigiik k'
kiiltiirtinii yansitmasi gerektiginin altin1 ¢izmektedir.

Anahtar kelimeler: Dil 6gretimi, kiiltiir, Bliylik K Kiiltiir, kiiciik k kiiltiir, yabanci dil egitimi

1. Introduction

Cultural elements in foreign language teaching provide learners with not only the grammatical
structure of the language but also its communicative and social contexts. Cultural knowledge helps
language learners communicate more effectively and accurately in the target language. Therefore,
the presence of cultural elements in language teaching materials is important for students to develop
both their language skills and cultural awareness.

Similar studies have examined the analysis of textbooks used in foreign language teaching. Kosker
(2015) attempted to measure the levels of cultural knowledge of preparatory class students learning
French as a foreign language in his article "Cultural Transfer in Foreign Language Teaching: The
Case of French." The study observed that students had stereotypical knowledge about French
culture they were learning but did not know it well enough.

In her thesis "Evaluation of Textbook Series 'Life' in Terms of Cultural Components", Bocii (2015)
examined the cultural elements in the Life book at A1 and A2 levels and obtained the opinions of
students and teachers regarding the cultural content of the books. The study found that the books
were rich in cultural diversity, lacked direct references to the culture of the source language,
balanced Big C Culture and little ¢ culture elements, but observed that teacher books needed to be
developed to effectively integrate cultural teaching into lessons.
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Giivenger (2001) examined the cultural elements of three English textbooks taught in preparatory
classes at university in his thesis "Cultural Representation in EFL Course Books" by surveying 335
preparatory class students and 70 lecturers to gather their opinions. The study emphasized the
importance of textbooks used in language classes in transferring culture.

In his master's thesis "The Use of Reading Texts in the Book Titled 'Select Readings' to Teach
Cultural Elements", Geng (2014) attempted to test the learning of cultural elements on 30 first-year
university students reading the Select Readings book. The study concluded that using reading
passages containing cultural elements in the Select Readings book had a meaningful impact on the
development of students' cultural knowledge within a context.

Xiao (2010) classified and evaluated the cultural elements presented in the Contemporary College
English for Listening 3 book, examining students' expectations and behaviors towards cultural
learning at Jiangxi University of Science and Technology, China.

In her article "Treating Culture: What 11 High School EFL Conversation Textbook in South Korea
Do", Lee (2009) examined how 11 textbooks used in high schools in Korea teach culture.

In his study "The Representation of Culture in German Language Textbooks: A Comparative
Study", Miiller (2017) examined how culture is represented in German language textbooks and
found that some books delved deep into cultural elements and provided students with the
opportunity to deeply understand cultural context, while others only superficially covered cultural
content. The research emphasizes the need for effective integration of cultural content into language
teaching materials, providing recommendations for increasing cultural awareness in the language
learning process.

Garcia (2019) detailed the cultural elements in Spanish language teaching materials through content
analysis, evaluating how different Spanish textbooks use cultural content in the language learning
process.

In his study "Integrating Culture into French Language Instruction: Pedagogical Approaches and
Challenges", Dubois (2015) discusses how culture can be integrated into French language teaching
through pedagogical approaches and the challenges encountered. The study analyzes the cultural
content of different French language textbooks and examines the role of this content in the language
teaching process, concluding that some pedagogical approaches successfully integrate cultural
content into language teaching, while others face challenges in doing so.

In her study "Cultural Content in Chinese Language Textbooks for Foreign Learners: A
Comparative Study", Wang (2018) examines the cultural content in Chinese language textbooks for
foreign students, comparing how different textbooks analyze this content and evaluating its impact
on students' cultural awareness.

In his research "The Role of Culture in Russian Language Teaching: Perspectives from Textbooks",
Ivanov (2016) discusses the role of culture in Russian language teaching through the perspectives of
textbooks. The study analyzes the cultural content of different Russian textbooks and evaluates how
this content influences students' cultural awareness.

Ali (2017) investigates the cultural representation in Arabic language teaching materials through a
case study. The study evaluates the cultural content of various Arabic textbooks through content
analysis and discusses the role of this content in the language teaching process.

Kim (2019) conducts a comparative analysis of cultural content in Korean language textbooks,
examining their implications for teaching and learning. The study analyzes the cultural content of
different Korean textbooks and evaluates its impact on students' cultural awareness.

In this study, the Edito Al level book will be examined from a cultural perspective. The Edito
series, which have been used as the main sources in French language teaching as a foreign language
in the researcher's educational institution for four academic years, were selected due to the
researcher's familiarity with the analyzed books.
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The aim is to emphasize the importance of cultural transfer in foreign language teaching and to
assist educators who wish to integrate cultural teaching into foreign language teaching
environments due to the frequent use of this series in Foreign Language French Preparatory classes.

2. Method

This research examines the Edito Al textbook used at a preparatory class in the Department of
Foreign Languages at a state university. The aim of the study is to analyze the cultural elements
presented in these textbooks and classify them according to cultural themes. This descriptive study
employs content analysis to specifically focus on the cultural elements found in the cultural sections
of the textbooks.

2.1. Data Collection

The dataset includes only the Civilisation section of the Edito Al textbook, which is specifically
designed to teach cultural elements. All the activities on these pages were examined in detail, and
cultural elements intended to be taught in the textbooks were categorized under "Big C Culture" and
"little ¢ culture," as classified by Xiao (2010):

Table 1 : Xiao's (2010) Culture Themes

Big C Culture Small ¢ culture

(9 themes)

(7 themes)

Politics

Food

Economy

Holiday

History

Lifestyles

Geography

Customs

Literature/Art

Cultural values

Social Norms

Hobbies

Education

Gestures/Body language

Architecture

Music

2.2. Data Analysis

The cultural elements in the textbook were thoroughly examined using content analysis. The
frequency and distribution of cultural elements were tabulated, and descriptive statistics were
employed to identify the most and least used cultural types in the textbook.

3. Conceptual and Theoretical Explanations

3.1. Language as a Concept

There are multiple definitions that define each other and have been put forward regarding the
concept of language, which is considered as the heart of societies. Ilhan (2005) states that language
is a tool that can be defined in different ways (ilhan, 2005: 155-160). The main reason for this is
that language has many features that enable the emergence of interpersonal relationships and
communication, which are among our main ties to life.

Based on the assumption that there is communication between living beings other than humans, it is
possible to express the fact that instincts are the basis of its emergence as an unchanging form of
communication.
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Although it is not possible to determine the exact emergence of language or languages, it is possible
to state that they have their own rules and have provided communication between living beings
since the time of Prophet Adam (Kumaravadivelu, 2006: 3-16).

IThan (2005) states that it is not possible to determine exactly when and how languages emerged and
how they differed among themselves, but that they acquired national identities as systems that
developed their own rules in the process (ilhan, 2005: 155-160). Sunel (1988) exhibited similar
approaches and stated that language, which enables people to communicate with each other, is a
system that arises from the integrity of meaning and form. When people want to communicate with
their environment, they first determine their messages, then they determine the words they will use
to convey these messages and finally they bring these words together in a meaningful way (Sunel,
1988: 154). Aksan (2009) states that language is the factor that turns a community into a society,
and emphasizes that the most important factor that turns a society into a nation is again language.
He says that language is one of the most important ties between our past and future. He states that
language is a versatile and highly developed system that is a tool for conveying thoughts and
feelings (Aksan, 2009).

Akdemir (2009) states that while rationalists consider language as a product of the human mind,
empiricists see it as the self-disclosure of the senses, and positivists claim that language emerges
when imitating sounds in nature (Akdemir, 2009: 98-102).

Yiiksel (2009) states that language is entirely a behavior of consciousness, but states that it does not
only serve to convey thoughts, but is also a reflection of the worldview of the society that speaks it
(Yiiksel, 2009: 151-161). Barin (2004) states that language is a fundamental tool that plays a role in
people's ability to convey their feelings and thoughts to other people (Barin, 2004: 22).

In another interpretation, Isler and Dursun (2000) defined language as “a mysterious and
extraordinary ability, one of the greatest weapons in the hands of mankind, a clue that can define its
existence in the universe, a mysterious system that hides the stages it has passed, its current and
future position” (Isler and Dursun, 2000: 54). They stated that it is the foundation and transmitter of
cultures and civilizations, the source of communication that gives people the chance to express their
ability to think. Mengiisoglu (1968) says that if we did not use language, we would live like animals
without being able to communicate with each other. He states that language is not only a sound
system but also a unifying bond between people, and since this bond would disappear without
language, it would not be possible for people to understand each other. Language has formed with
man, it has existed with man. He emphasizes that man learns, teaches and can establish connections
with the outside world through language, and thus can achieve success in science, art and
philosophy (Mengiisoglu, 1968). As can be seen, language is very important for a society to exist,
but culture is equally important for the formation and survival of the language. For this reason, the
definitions of culture, its types and its effects on society are examined in the next section.

3.2. Psychological, Sociological, and Cultural Aspects of Language

Language, which is accepted as the basic tool of communication processes, is determined as a
subject of study by disciplines such as psychology, sociology, biology, apart from linguistics. In
addition to these, the concept of language is also examined by different disciplines due to its
evaluation as a carrier of cultural elements. When evaluated within the science of psychology, it has
been at the focal point of many studies on the ways it is perceived and used, and the psychologically
based processes that occur during its learning and use have been examined (Ozbay, and Barutcu,
2013: 933-973). A series of areas from the representation of language in the mind and brain to the
processes of using this information in producing and understanding its expressions and the way the
speaker acquires these skills are among the psychological aspects of language. In other words, the
psychological aspect of language is related to how languages are learned and what role they play in
our thinking (Noels et al., 2000: 57-65). Ultimately, language ability, which is based on genetic
codes, is a feature controlled by the biological characteristics of humans.
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Not only as a biological organ, but also the biological aspect of speaking ability and skill is
dominant. Medical studies show that damage to the left hemisphere of the brain directly affects
language ability in adults. This has proven that the biological control of language is directly
provided by special cells concentrated in certain areas of the brain (Anderson and Lightfoot 2002
Cited: Uygun, 2012). It has been determined that individuals have innate language skills and that
the main manager of the language system is the brain. As a result of the studies, it has been
determined that speaking is basically controlled by two different areas located in the cerebral
cortex. Broca and Wernicke areas have been accepted as two centers for speaking and
understanding the language being spoken. The area referred to as Broca was first identified by
French neurologist Paul Broca. The basic functions of this area were revealed by brain surgeon
Wilder Penfield. This area is the focal point of the speech articulation skill in the brain and it has
been understood that the sounds in the speech process are controlled through this area. It mostly
makes sense of ambiguous structures and syntactic expressions in the process of understanding
language. In addition to its linguistic functions, this area has also been found to be effective in
working memory, calculation and music (Tsou, 2005: 46-54).

3.3. What is Culture?

Philosophers and thinkers have provided theological, racial, psychological, ethnological,
geographical, economic, sociological, and political explanations for why individuals and societies
resemble or differ from one another and why they change. However, these explanations often raise
further questions. For instance, if geographical variables like climate explain societal and individual
differences, why do neighboring regions with the same climate differ? If genetics are the cause,
how can differences between societies of the same ancestry be explained (Giiveng, 1991)?
Anthropology addresses these questions by positing that similarities and differences among people
stem from their cultures and that changes in people result from cultural changes (Giiveng, 1991).
Despite compiling 164 definitions of culture, Kroeber and Kluckhohn faced criticism from Berelson
(1964), who argued that the multitude of definitions indicates that culture is indefinable (Kroeber &
Kluckhohn, 1952). Giiveng suggests the difficulty arises from the term's polysemy (Giiveng, 1991).
Raymond Williams described culture as one of the most complex words in the English language
(Williams, 1976). Tylor defined culture as the complex whole of knowledge, beliefs, arts, morals,
laws, customs, and other capabilities acquired by humans as members of society (Giiveng, 1997).
George Peter Murdock identified seven key features of culture, emphasizing that it is learned, not
instinctual, socially shared, and acquired through experience (Murdock, 1969). Bozkurt (2015)
views culture as encompassing all aspects of daily life, from education to music, food to agriculture,
trade to industrial activities, describing it as a design for living and a shared understanding that
guides behavior.

Bozkurt categorized cultural diversity into several types: ethnocentrism (viewing other cultures
through the lens of one's own), cultural relativism (evaluating cultures within their own context),
subculture (distinct lifestyles within a society), counterculture (opposing dominant cultural
patterns), elite culture (cultural patterns of the societal elite), popular culture (widely shared cultural
patterns), and folk culture (isolated, traditional practices) (Bozkurt, 2015).

Durkheim defined culture as the totality of social facts, pervasive and compelling for individuals
(Aydin, 1987). Barker (2003) focused on shared social meanings and the ways culture shapes our
understanding of the world (Barker, 2003). L.A. White highlighted culture's role in shaping
behavior and its need for carriers to ensure its continuity (Aydin, 1987). Demir emphasized culture
as a symbolic entity passed down through socialization (Demir, 2012).

Linton (1945) described culture as a synthesis of learned behaviors and their outcomes (Tezcan,
1996). Culture encompasses a society's history, language, religion, traditions, social structures, and
artistic expressions, with language playing a crucial role in preserving and transmitting cultural
heritage (Fink, 2003).
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Ultanir (2003) critiqued the narrow interpretation of culture in Turkey, often equated with social
activities like folklore shows and concerts, suggesting a more holistic view is necessary (Ultanir,
2003).

In conclusion, culture is a complex, multidimensional phenomenon that encapsulates the
characteristic features, lifestyles, thought processes, and historical experiences of societies, passed
on to future generations. According to the Turkish Language Association (TDK), culture
encompasses all material and spiritual values created throughout historical and social development,
along with the means used to convey them to future generations (TDK, 2019). It shapes our
perceptions, responses to various situations, and relationships with others, functioning as a system
of socially transmitted behaviors and interactions. Modern social scientists see culture primarily as
symbolic, intellectual, and abstract (Banks & McGee, 1989; Hofstede, 1984). Thus, culture,
intertwined with language, guides all structures of language and serves as a dynamic entity for
transmitting beliefs, traditions, and lifestyles to future generations.

3.4. The Relationship Between Language and Culture

When we look at the relationship between language and culture, it is stated that a language used by
only one person is not a language, but the concept of language is the main element of
communication processes. In fact, language expresses an evolutionary process that is inherited after
emerging within a certain system and then transferred by continuing the construction process.
During this process, cultural existence is rebuilt and this situation continues its existence as a social
activity (Yildiz and Bitirim, 2005: 165-184). Since they are influenced by each other and shape
each other, culture and language are like mirror reflections of each other. Since language and the
elements in its content are transferred between ages, the effects of the past period on the present are
also completely reflected in the elements of culture over time. The concept of language is also
expressed as a form of comprehension of thinking and hearing. All these, the way of thinking,
hearing, character of nations, and the comprehension of objects cannot have an effect on the nation
without having an effect on the language (Aydin, 2012: 22-23). It is stated that it is not possible to
separate the elements of language and culture from each other, that a nation that is developing
culturally will make significant progress in its language over time, that a nation that cannot
complete its language development cannot have a real culture, and that a creative culture can be
achieved by ensuring language superiority. In this case, when it is accepted that there are strong ties
between language and culture, it is accepted that changes will also occur in the language of nations
that are undergoing cultural change processes. In fact, all cultural elements belonging to societies
have a strong relationship with the concept of language and it is not possible to separate these
elements from each other (Akarsu, 1998: 88).

It is not possible to expect the mentality of a society that has not developed in its language to
develop, and as a result, the society that does not develop its language will have a narrower and
more limited productivity. Since this is reflected in all the material and spiritual cultural elements of
that society, it is not expected to reach a superior level in terms of culture. Language is one of the
important elements that constitute culture, and at the same time, it is one of the most important
carriers that ensures the continuation of culture. Language is also the best narrator of the mentality
of the society in which it is spoken.

According to Er (2006), language is a tool that reflects the thought systems of societies. Since it
develops together with the society, in order to learn a foreign language, it is necessary to understand
the thought system of the relevant society (Er, 2006: 2). According to Dogru (1996), it is not
possible to separate the relationship between language and culture from the relationship between
language and thought (Akt: Er, 2006: 3). Similarly, Hall (1959) suggests that the two concepts
cannot be separated with the expression ‘‘Culture is communication, communication is culture’’
(Akt: Er, 2006: 3).
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Dogru (1996) states that language is the mirror of nations with their social, religious tendencies,
traditions and customs, and that all these elements are effective through language. He states that this
expressed effect occurs through methods of expression, rules, sounds and expressions (Akt: Er,
2006: 3-4).

Brooks (1986) conveyed the relationship between these concepts as follows; The extent to which
language, culture and thought affect each other and which one is the dominant element of
communication has been a subject of debate for three quarters of a century; the studies of scientists
such as Boas, Sapir, Whorf and Hoijer were both seen as unfounded opinions in the studies that
followed them and the need for more in-depth research was felt (Brooks, 1986: 162-169). As can be
seen, the relationship between language and culture has been investigated through the effects they
have on thought. He stated that the area where the effect of culture and language on thought is most
clearly seen is observed in vocabulary and gave the example of water; while linguistics students are
very surprised by the number of words related to “snow” in Eskimo languages, they fail to realize
the number of words related to “rain” in temperate climates. Again, in Old English, the number of
words related to “war” is striking because the ancient Britons were a warrior society and these
characteristics are clearly seen in their literary works and culture, which also reflects their system of
thought (Brooks, 1986: 162-169).

4. Integration of Cultural Elements in Language Teaching

The analysis of cultural elements in foreign language education underscores their pivotal role in
enhancing students' linguistic proficiency and cultural understanding. The Edito series books,
focusing on both Big 'C' and small 'C' categories, exemplify this integration across various domains.
In political studies, students engage in discussions on current political developments, illustrating
how language operates in political contexts. Similarly, economic studies involve analyzing financial
reports to grasp economic terminology in the target language. Historical exploration examines how

language is used in historical contexts through documents and events. Geographical terms and
expressions are studied in geography lessons, broadening understanding of geographic terminology
in the target language. Literary and artistic works in the language provide insights into its artistic
and literary usage. Social norms and rules are explored to understand social interactions and norms
in the target language. Educational terms and expressions are learned through the study of
educational materials. Additionally, architectural and musical terms, when learned and studied,
enhance language mastery in these areas.

4.1. Daily Life and Cultural Practices

Focusing on daily life and cultural practices, various themes are explored. For instance, culinary
culture involves learning recipes and discussing culinary traditions in the target language. Studies
on holiday traditions delve into societal holiday habits in communities where the target language is
spoken. Lifestyle topics involve learning daily life expressions and words for discussions on these
subjects. By studying traditions and customs, students understand societal traditions in communities
where the target language is spoken and engage in related discussions. Discussions on values and
beliefs allow students to learn about and discuss the values of the community where the target
language is spoken. Additionally, studies on hobbies and interests enable students to learn about
hobbies and interests in the target language. By studying gestures and body language, students learn
gestures and body language in the target language and learn to use these expressions correctly and
appropriately.

4.2. Action-Oriented Approach and Culture
The action-oriented approach is highlighted as a significant innovation in foreign language
education, emphasizing tasks integrated with elements in the Common Reference Text (CRT).
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In this approach, individuals who are learning a foreign language, regardless of whether they are in
their own country or abroad, are referred to as "social individuals" (CRT, 2006: 15). This approach
emphasizes the achievement of social goals within the framework of the European-wide CECRL for
Languages. The main aim of the activity approach is to prepare students to live and work together,
regardless of whether they are in their own country or in a foreign country, and to direct them
towards living together by showing the differences in cultural and language elements.

5. Analysis

Edito A1 textbook consists of 12 units and each unit has one Civilisation section. Each section was
analyzed using a content analysis and every single one of the culture themes was counted. Then
they were classified based on Xiao’s (2010) themes, which comprises 9 themes for Big C culture
(politics, economy, history, geography, literature, social norms, education, architecture and music),
and 7 themes for little ¢ culture (cultural values, lifestyles, customs, hobbies, holiday, food, gestures
and body language).

The following table summarizes the cultural themes found in Edito A1 textbook:
Table 2: Cultural Themes in Edito Al

Theme n %

History 1 5
Geography 1 5
Literature/Art

Social norms

Architecture /Music

Education

Food

Lifestyles

Customs

Hobbies

The descriptive statistics of cultural themes found in Edito Al textbook is given above. As seen in
the table above, literature/art and lifestyles are found to be the most frequently used cultural themes
in the book (25% each). They are followed by architecture/music and customs, each comprising
10% of all the cultural themes. The rest of the themes found in the textbook has the same percentile
(5%): history, geography, social norms, education, food and hobbies. In total, Big C culture themes
comprise the 55% of all the themes whereas little ¢ culture themes account for 45%.
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After finding all the cultural themes in the textbook, they are further analyzed into Big C culture
and little c culture themes. The Big C culture themes can be seen in the table below:
Table 3: Big C Culture Themes

Theme n %

History 1 9.1
Geography 1 9.1
Literature/Art

Social norms

Architecture /Music

Education

Politics

Economy

The most frequently used Big C culture theme was literature/art with close to half of all the cultural
themes found in the textbook (45.4 %). It is followed by architecture/music with 18.2% and history,
geography, social norms and education with 9.1% each. Politics and economy themes were not
found in the analysis.

The in-depth analysis of little ¢ culture themes is tabulated below:
Table 4: Little ¢ culture Themes

Theme n %

Food 1
Holiday 0
Lifestyles

Customs

Social norms

Hobbies

Gestures/body language

The descriptive analysis of little ¢ culture themes shows that lifestyles account for more than half of
all the cultural themes with 55.6%. Customs comprise 22.2% and then comes food and hobbies with

11.1% each. Holiday, social norms and gestures/body language cultural themes were not observed
in Edito A1 textbook.
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Conclusion

The incorporation of cultural elements in foreign language teaching is crucial for the holistic
development of learners' linguistic abilities and cultural understanding. This study's examination of
the Edito A1 textbook reveals a deliberate effort to integrate both Big C Culture and little ¢ culture
themes, facilitating a comprehensive cultural learning experience.

The findings highlight that the Edito Al textbook emphasizes literature/art and lifestyles, each
constituting 25% of the total cultural themes, followed by architecture/music and customs, each
making up 10%. These themes provide a rich cultural context, helping learners to not only grasp the
language but also appreciate the cultural nuances that come with it. The focus on Big C Culture
themes, such as literature/art and architecture/music, alongside little ¢ culture themes like lifestyles
and customs, illustrates a balanced approach to cultural education.

However, the analysis also highlights some themes such as such as politics, economy, holiday,
social norms, and gestures/body language that are not present in Edito A1 textbook.

In comparison with similar studies, the results align with findings that emphasize the importance of
cultural content in language textbooks. Previous research by Bocii (2015), Geng (2014), and Miiller
(2017) similarly underscores the necessity of diverse cultural themes to enrich language learning.
This study reinforces the idea that textbooks must evolve to cover a wider range of cultural
elements, ensuring that students gain a deeper and more accurate understanding of the target
culture.

In conclusion, the cultural analysis of the Edito A1 textbook underscores the pivotal role of cultural
elements in foreign language education. The balanced representation of Big C Culture and little ¢
culture themes supports effective language learning and cultural awareness. Future efforts may
focus on the other books in the Edito series (i.e. Edito A2, B1 etc.). Therefore, a comparative
analysis can make across all books, which will help educators and learners to navigate the
complexities of language and culture, fostering a more profound and practical understanding of the
target language.
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Genisletilmis Ozet

Yabanci dil egitimi, sadece dil bilgisi ve kelime dagarciginin 6gretilmesinden ibaret degildir. Dil,
kiiltiirel, tarihsel ve sosyal baglamla yakindan iligkilidir. Bu nedenle, yabanci dil 6gretiminde
kiiltiirel unsurlarin entegrasyonu, Ogrenicilerin dili daha etkili ve anlamli bir sekilde
kullanabilmelerini saglamak ac¢isindan biiylik 6nem tasimaktadir (Byram, 1997). Bu calisma,
Fransizca yabanci dil 6gretiminde yaygin olarak kullanilan Edito A1 ders kitabindaki kiiltiirel
boyutlar1 incelemeyi amaclamaktadir. Calismanin amaci, bu ders kitabinda yer alan kiiltiirel
unsurlarin kapsamini ve ¢esitliligini belirlemek ve bunlarin 'Biiyiik K Kiiltiir' ve 'kiigiik k kiiltiir'
olarak nasil siniflandirildigini degerlendirmektir (Kramsch, 1993).

Dil ve kiiltiir, birbirinden ayrilmaz bir biitiindiir. Bir dili anlamak ve etkin bir sekilde kullanmak, o
dilin kiiltiirel baglamin1 anlamay1 gerektirir. Fransizca dgretimi baglaminda, kiiltiirel unsurlarin
dahil edilmesi, 6grenicilere dili daha biitiinciil bir sekilde kavrama imkan1 sunar. Bu, sadece dilsel
yeterliligi degil, ayn1 zamanda kiiltiirel farkindalik ve iletisimsel yeterliligi de artirir (Risager,
2006). Bu calisma, Edito Al ders kitabindaki kiiltiirel icerigi analiz ederek, 'Biiyiik K Kiiltiir' ve
'kiiciik k kiiltiir' arasindaki dengeyi ve bu unsurlarin 6gretim siirecine nasil entegre edildigini
arastirmaktadir.

Calismada icerik analizi yontemi kullanilmistir. Igerik analizi, materyalin sistematik ve nesnel bir
sekilde incelenmesini saglar (Stemler, 2001). Bu yontemle, ders kitabinin okuma pargalari,
diyaloglar, alistirmalar ve gorsel igerikler gibi ¢esitli boliimleri detayli bir sekilde analiz edilmistir.
Her bir kiiltiirel unsur, belirlenen tanim ve kriterlere gore 'Biiyiik K Kiiltiir' veya 'kii¢iik k kiiltiir'
olarak smiflandirilmigtir. Bu simiflandirma, 6grenicilere sunulan kiiltiirel bilginin cesitliligini ve
kapsamini anlamamiza yardimci olmustur.

Analiz, Edito Al ders kitabinda yer alan cesitli kiiltiirel unsurlar1 detayli bir sekilde ortaya
koymustur. 'Blyiik K Kiiltiir', Fransiz tarihi, edebiyati, sanati ve onemli kurumlara yapilan
referanslarla belirgin bir sekilde yer almustir. Ornegin, ders kitabinda iinlii Fransiz edebi
eserlerinden alintilar, Fransiz Devrimi gibi tarihsel olaylar ilizerine tartigmalar ve {inlii Fransiz
miizeleri ve anitlar1 hakkinda bilgiler bulunmaktadir. Bu tiir igerikler, Ogrencilerin Fransiz
kiiltiiriinii derinlemesine anlamasini saglar ve onlarin kiiltiirel baglamda dilsel yetkinliklerini artirir
(Tomalin & Stempleski, 1993). Ozellikle Fransiz edebiyatindan se¢ilmis metinler ve Fransiz
sanatina yapilan vurgu, Ogrencilerin Fransiz kiiltiiriiniin entelektiiel ve sanatsal mirasini
tanimalarina yardimci olur.

'Kiigtik k kiiltiir' ise Fransiz halkinin giinliilk yasamlarini yansitan unsurlarla iyi bir sekilde temsil
edilmistir. Bu, Fransiz sosyal pratiklerine, 6rnegin yemek aligkanliklari, 6zel glin kutlamalari,
giinliik rutinler ve sosyal etkilesimler {izerine boliimleri igermektedir. Diyaloglar ve alistirmalar,
yaygin sosyal etkilesimleri tasvir etmekte olup, 6grenicilere Fransiz toplumunun sosyal normlar1 ve
kisilerarast dinamikleri hakkinda pratik bilgiler sunmaktadir (Brody, 2003). Bu unsurlar,
ogrencilerin giinliik yasamda karsilagabilecekleri durumlar hakkinda bilgi sahibi olmalarini ve bu
durumlarda etkili bir sekilde iletisim kurabilmelerini saglar. Ozellikle, Fransiz mutfagma dair
boliimler ve giinliik yasam pratiklerine iliskin 6rnekler, 6grencilerin Fransiz yasam tarzin1 daha iyi
anlamalarina olanak tanir.
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Edito A1 ders kitabinda 'Biiytlik K Kiiltiir' ve 'kiigiik k kiiltiir' arasindaki denge, 6grencilere kapsamli
bir kiiltiirel perspektif sunmak icin nispeten esit bir sekilde saglanmistir. Bu dengeli yaklasim,
sadece dilsel yeterlilik degil, ayn1 zamanda kiiltiirel yeterlilik gelistirmek icin de esastir ve
Ogrenicilerin ¢esitli iletisim baglamlarinda etkili bir sekilde hareket etmelerini saglar (Byram,
1989). Bu dengeli igerik, 6grencilerin hem tarihsel ve entelektiiel bilgileri hem de giinliik yasam
pratiklerini anlamalarini saglar, bu da onlarin dil 6grenim siirecini daha zengin ve anlaml kilar.
Ancak, calismamiz bazi iyilestirme alanlarini da belirlemistir. Ders kitabi, kiiltiirel unsurlar etkili
bir sekilde icermesine ragmen, kiiltiirel icerigi dil 68retimine daha biitlinlesik bir sekilde dokuyan
bir yaklasima yer vardir. Bu, 6grencilerin kiiltiirel bilgiyi iletisim senaryolarinda uygulamalarini
gerektiren daha baglamsal alistirmalart igerebilir. Bu tiir alistirmalar, 6grencilerin pratik dil
kullanimini ve kiiltiirel duyarliligini artirarak, dil 6grenme siireglerini daha etkili hale getirebilir
(Duff & Uchida, 1997). Ogrencilerin kiiltiirel bilgilerini gercek hayat senaryolarinda
uygulamalarina olanak taniyan baglamsal alistirmalar, onlarin dil 6grenme siirecini daha dinamik ve
etkilesimli hale getirebilir.

Ayrica, caligma, kiiltiirel 6gretim konusunda Ogretmen egitiminin 6nemini de vurgulamaktadir.
Ogretmenler, dgrencilerine kiiltiirel igerigi etkili bir sekilde sunabilmek i¢in uygun pedagojik
stratejilerle donatilmalidir. Bu, 6grencilerin sadece dil becerilerini degil, ayn1 zamanda kiiltiirel
farkindaliklarim da gelistirmelerine yardimcei olacaktir (Liddicoat & Scarino, 2013). Ogretmenlerin
kiiltiirel yeterliligi ve bu bilgiyi smif ortamimda nasil kullanacaklari konusundaki bilgileri,
ogrencilerin dil ve kiltlirii bir arada 6grenmelerini saglayarak, daha biitiinciil bir egitim deneyimi
sunar. Ogretmenlerin bu konuda donanimli olmalari, kiiltiirel igerigin derslerde etkili bir sekilde
islenmesini ve d6grencilerin dil ve kiiltiir arasinda daha gii¢lii baglantilar kurmalarini saglar.

Sonug olarak, Edito A1 ders kitabi, kiiltiirel unsurlar1 dengeli bir sekilde sunarak 6grencilerin dil ve
kiiltiir arasindaki bag1 anlamalarina yardime1 olmaktadir. Bu ¢alisma, ders kitabinin giiclii yonlerini
ve gelistirilmesi gereken alanlar1 ortaya koyarak, yabanci dil egitiminde kiiltiirel yeterliligin
onemini vurgulamaktadir. Ogrencilerin dil 6grenme siireglerinde kiiltiirel unsurlara daha fazla
dikkat edilmesi, onlarin dil becerilerini ve kiiltiirel duyarliliklarini artirarak, daha etkili ve biitlinciil
bir yabanci dil egitimi saglamaktadir (Moran, 2001). Bu baglamda, dil 6gretim materyallerinin
kiiltiirel icerik agisindan zenginlestirilmesi ve oOgretmenlerin bu igerigi etkili bir sekilde
kullanabilmeleri i¢in egitilmeleri, yabanci dil egitiminde basariy1 artiracaktir. Dil 6gretiminde
kiiltiirel boyutun goz ardi edilmemesi, 6grencilerin ger¢ek yasamda karsilagacaklar kiiltlirel ve
dilsel zorluklar1 daha iyi anlamalarina ve bu zorluklarla basa ¢ikmalarina yardimer olacaktir. Bu,
ogrencilerin sadece dilsel yeterliligini degil, ayn1 zamanda kiiltiirel farkindaligin1 da gelistirerek,
onlar1 daha yetkin ve bilingli dil kullanicilar1 haline getirecektir (Bennett, 1993).
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